
In this course, participants will        lassroom Management: Orchestrating a                                                                                                                                                
        Community of Learners Online provides 
proactive strategies for empowering students to 
take responsibility for their own learning 
experiences. Educators become freed from 
constantly dealing with behavioral and 
organizational issues. By learning and practicing 
skills for orchestrating classroom life and 
learning so that instruction flows smoothly, 
student misbehavior is minimized, and learning 
potential is maximized. Participants will create 
an Action Plan of practical strategies to 
implement immediately in their classrooms.

To the right are the key areas of focus for the 
eight-week online asynchronous course. For 
more information, refer to the syllabus, which 
provides a detailed outline of the course material 
as well as a bibliography of research on which 
the course is based.

 Create an inviting classroom climate by 
balancing caring and control.

 Structure a positive physical environment 
through six functions.

 Establish clear, effective rules and routines 
in the classroom.

 Reinforce positive behavior with various 
types of rewards.

 Identify misbehaviors and choosing 
responses from a Hierarchy of Responses.

 Conduct an effective parent-teacher 
conference.
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Classroom Management: Orchestrating a  
Community of Learners® Online 

 
Course Description 
Classroom Management: Orchestrating a Community of Learners is a Performance 
Learning Systems online course that equips experienced and beginning educators with 
current, research-validated concepts and strategies for orchestrating classroom life and 
learning so that instruction flows smoothly, student misbehavior is minimized, and 
learning potential is maximized. Participants will learn strategies associated with eight 
key areas of expertise that collectively contribute to a teacher’s classroom-management 
effectiveness: creating an inviting classroom climate, structuring a positive physical 
environment, establishing rules and procedures, maintaining momentum and flow, 
reinforcing positive behavior, responding to misbehavior, encouraging parental 
involvement, and maintaining personal resilience. 

Course Outcomes 
Upon completion of this class, the learner is expected to be able to: 

1. Discuss current, validated research regarding classroom management theory and 
best practices. 

2. Discuss the ways in which an educator’s beliefs and expectations about teaching 
and learning can inform and sustain his or her ability to be an effective classroom 
manager. 

3. Identify and explain the qualities that characterize an effective classroom 
manager. 

4. Implement strategies for creating an effective classroom climate, using reflective 
observation as an evaluation tool for continuous improvement. 

5. Identify and explain six functions of the classroom setting (security and shelter, 
task completion, social contact, personal expression, pleasure, and intellectual 
growth) and their relationship to effective classroom management. 

6. Evaluate his or her classroom using criteria from the six functions of the 
classroom setting and plan for improvements based on findings. 

7. Identify and explain types of classroom rules (including classroom expectations, 
community agreements, guidelines for class meetings, and/or learning rules) as 
well as strategies for creating them. 

8. Create and evaluate a lesson designed to teach three to five well-expressed, 
effective rules. 

9. Distinguish among three types of classroom routines, develop those most 
important for his or her classroom, implement the routines, and evaluate their 
effectiveness. 

10. Engage students in learning and prevent misbehaviors by designing, 
implementing, and evaluating lessons that incorporate the four stages of Flow 
Learning™. 

11. Distinguish among three types of rewards, identify those preferred by his or her 
students, and plan how to incorporate them as strategies for positive 
reinforcement to increase desired student behaviors in his or her classroom. 

Classroom Management: Orchestrating a Community of Learners Online—Syllabus Updated September 2009 1



12. Explain the strategies associated with the Hierarchy of Responses for responding 
to minor, moderate, and major misbehaviors. 

13. Complete, implement, and evaluate a Plan for Responding to Misbehavior. 
14. Complete, implement, and evaluate a Plan for Motivating Change in Behavior. 
15. Explain the connections between sensory styles and specific types of misbehavior, 

learn how to use this information to clarify sources of conflict between teacher 
and students, and adjust class activities to correct these discrepancies. 

16. Identify and explain strategies for establishing and maintaining a rapport with 
parents throughout the school year. 

17. Plan, implement, and evaluate a parent-teacher conference using the five phases 
taught in this course. 

18. Plan, implement, and evaluate strategies for stress reduction, personal renewal, 
and colleague support to avoid teacher burnout and maintain personal resilience. 

19. Generalize course content to reflect how multicultural and diverse populations 
within classrooms have their needs met via the application of the skills, strategies, 
and knowledge of this course. 

20. Reflect on the ways personal beliefs affect practice, adjust accordingly, and 
actively seek out opportunities to grow professionally using the knowledge and 
skills of this course. 

21. Work collaboratively to share knowledge, skills, and experiences; refine 
understanding of content; give and receive feedback; and improve expertise. 

 
Required Text  
Instructors and learners will use instructor-generated materials, learner-generated 
materials, and Web-based resources to facilitate learning. 

Topical Outline List of Concepts 

Setting the Stage Opening activities; differences between the terms classroom management 
and discipline; three approaches to classroom management (proactive, 
responsive, supportive); visions for teaching (needs as a teacher, beliefs 
about children, guiding principles, and expectations); the teacher as a 
conductor; characteristic skills of effective classroom managers (proactive 
skills, responsive skills, supportive skills); the classroom as a community of 
learners; recognizing student needs 
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Creating an 
Inviting 
Classroom 
Climate 

Supportive research about classroom climate; classroom-management styles 
(authoritative, permissive, authoritarian, indifferent); relationships between 
caring and control in the classroom; the Caring Control Quadrants Model; 
verbal statements associated with the Caring Control Quadrants; eight 
strategies to implement harmonious classroom climates (1. establish 
positive relationships; 2. teach social skills conducive to creating a 
constructive learning environment; 3. provide opportunities for students to 
learn and work together; 4. empower students by sharing classroom 
responsibilities with them; 5. communicate high expectations; 6. create 
special traditions; 7. use celebrations to acknowledge large and small 
accomplishments; 8. model the behaviors you want students to 
demonstrate); inviting students to join the teacher in a supportive 
classroom; Positive Reframes 

Structuring a 
Positive Physical 
Environment 

Supportive research about the classroom environment; the role of the 
environment in effective classroom management; connections between a 
teacher’s/student’s learning styles (kinesthetic, tactual, auditory, or visual) 
and classroom environment (as workshop, home, forum, or gallery); 
messages communicated to students by the physical setting of the 
classroom; six functions of the classroom setting (security and shelter, task 
completion, social contact, personal expression, pleasure, growth); a 
checklist to evaluate the six functions of the classroom setting; 22 strategies 
for creating an effective and positive classroom setting; ways in which 
aspects of the physical classroom arrangement can contribute to 
misbehavior; ideas for modifying the classroom environment 

Establishing 
Rules and 
Procedures 

Supportive research about establishing rules and procedures; differences 
between rules and procedures; anatomy of rules (definitions, principles, 
benefits); alternate terminology (norms, ground rules, agreements, 
expectations, boundaries); seven strategies for creating effective classroom 
rules (1. communicate values and expectations; 2. phrase rules positively; 
3. relate rules to observable behaviors; 4. keep the list short; 5. keep 
classroom rules consistent with school rules; 6. plan ahead for follow-
through; 7. involve students); examples of effective classroom rules; 
strategies for teaching rules (1. allow adequate time; 2. define keywords; 
3. explain the benefits; 4. present to all sensory styles; 5. discuss ways the 
rules can be applied; 6. practice the rules thoroughly; 7. review the rules 
often); a lesson plan for teaching rules; three types of procedures necessary 
for the classroom (class-running, lesson-running, interaction); a four-step 
process for teaching procedures (Say-See-Do-Review) 

Maintaining 
Momentum and 
Flow 

Supportive research about maintaining momentum and flow; ways to use 
correct pacing within lessons to increase learning time and maintain 
instructional momentum; four stages of Flow Learning (Awaken 
Enthusiasm, Focus Attention, Direct Experience, Share Inspiration); 
designing Flow Learning lessons; orchestrating transitions to keep students 
focused and minimize discipline problems 
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Reinforcing 
Positive Behavior 

Supportive research about reinforcing positive behavior, personal 
reinforcers, types of rewards (extrinsic, intrinsic), and consequences 
(negative, positive); the risks of rewards; appropriate remedies to avoid 
those risks; the Circles of Rewards model (Outer-Tangible, Middle-Social, 
Inner-Intrinsic); examples of each type of reward; creating appropriate 
rewards to reinforce specific student behaviors; reinforcing strategies for 
promoting positive behaviors in the classroom (1. assess student’s interest 
and choose rewards accordingly; 2. give rewards immediately; 3. gradually 
extinguish rewards; 4. vary rewards; 5. avoid extrinsic rewards for 
intrinsically rewarding activities; 6. pair outer-circle rewards with middle-
circle rewards; 7. catch all students being good; 8. use group rewards only 
when they reinforce rather than punish; 9. reward small successes as well as 
large ones) 

Responding to 
Misbehavior 

Supportive research about responding to misbehavior; student behaviors 
that disrupt instruction; principles for responding to misbehavior; three 
steps for responding to misbehavior (Notice, Identify, Respond); three 
levels of student misbehaviors (minor, moderate, major); the Hierarchy of 
Responses; 24 strategies for responding to misbehavior (for minor 
misbehaviors: 1. ignore it; 2–4. the power of nonverbal cues; 5–12. the 
power of verbal interventions; for moderate misbehaviors: 13–15. the 
power of perspective; 16–18. the power of choice; 19–20. the power of 
solution seeking; for major misbehaviors: 21–24. the power of additional 
help); classroom-management approaches that simultaneously increase 
desired behaviors and decrease undesired behaviors 

Benefitting from 
Support 

Supportive research about parental involvement; benefits for strong parent-
teacher partnerships; ways to overcome barriers to parental involvement; 
strategies to involve families in school; parent-teacher conference 
preconference decisions and preparations; nonverbal considerations; the 
five phases of a parent-teacher conference; conference follow-up; 
supportive research about teacher resilience; understanding stress; stress 
reduction and personal-renewal strategies (1. take charge of your time; 2. 
relax; 3. nurture your body; 4. let emotions flow; 5. examine your beliefs; 6. 
get support; 7. rejuvenate) 
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Course Assessments and Links to Course Outcomes 
Throughout the course, the learner will be assessed and evaluated on the completion of 
the following assessments. Learning activities include large- and small-group discussions 
and assessments for a total of 919 points. 

Modules Topics of Modules Points Correlation With 
Course Outcomes 

Module 1: Setting the Stage 69 1, 2, 3 

Module 2: Creating an Inviting Classroom Climate 129 4, 20 

Module 3: Structuring a Positive Physical Environment 123 5, 6, 20, 21 

Module 4: Establishing Rules and Procedures 114 7, 8, 9, 15, 20, 21 

Module 5: Maintaining Momentum and Flow 107 10, 20 

Module 6: Reinforcing Positive Behavior 98 11, 20, 21 

Module 7: Responding to Misbehavior 132 1, 12, 13, 20, 21 

Module 8: Benefiting From Support 147 14, 16, 17, 18, 19, 20 

 Total 919  

 
Criteria specific to each assessment will be explained in conjunction with the 
instructional activities. 

Instructional Methodology 
The instructional methodology of this course focuses on developing, enhancing, and 
improving the instructional expertise and pedagogical knowledge base of practicing 
educators. Strategies include presentation of new content through online readings, active 
construction of knowledge through practice and problem solving, collaborative group 
work, personal reflection, structured small-group or whole-class discussion, analysis of 
assigned reading, and the application of course content and skills to participant’s 
individual grade level, subject area(s), and classroom. 

Grading Scale 
The course facilitator will post the grading scale. 

Performance Learning Systems’ Late Policy 
The grade for late work drops 10 percent each day the work is late. The following 
exceptions apply: 

 If a participant is sick/hospitalized or has a death in the family, the timing of 
makeup work may be arranged with the course facilitator. No points will be 
deducted if the work is completed according to the agreement. 

 If a participant is on vacation/traveling/etc., the participant must contact the course 
facilitator ahead of time to avoid a penalty. This type of absence may occur only 
once during a course. All posts should be submitted for the missed module before 
leaving; replies may be completed according to agreed-upon timing when the 
participant returns. 

 If a participant has difficulty completing everything in a week, an extension can be 
granted if the participant contacts the facilitator during the week (not at the last 
minute). 
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Performance Learning Systems’ Participant Drop Policy 
 Participants are eligible to receive a refund if they attend class for one week or less. 

This means participants must withdraw by the end of Module 1 to receive a refund. 
 Refunds of the balance of tuition paid will be given, minus the $50 deposit. 

Performance Learning Systems’ Academic Integrity Policy 
Performance Learning Systems expects absolute academic honesty and integrity from 
every course participant. The specific Academic Integrity and Honor Code policies of our 
partner colleges and universities are embraced and enforced by PLS instructors. The 
following are considered to be serious violations: 

 Plagiarism: the use of another’s ideas, data, or words without proper 
acknowledgment. 

 Fabrication: the use of invented information or the falsification of research or other 
findings with the intent to deceive. 

 Collusion: improper collaboration with another in preparing assignments or 
projects. 

 Cheating: an act of deception by which a student misrepresents that he or she has 
mastered information on an academic exercise that he or she has not mastered. 

 Academic Misconduct: tampering with grades, or taking part in obtaining or 
distributing any part of student work that is not his or her own. 

Violation(s) or suspected violation(s) will be investigated and pursued according to 
specific college/university procedures. 

Course Evaluation 
The evaluation of learner work will be based on the defined criteria for learner 
assessments. The criteria for learner assessments will be outlined for students prior to 
instructional activities and engagement with student learning targets (outcomes). Grading 
is based solely on the evaluation of student learning targets and defined criteria for 
learner assessments. 

Formative assessment of learning outcomes is conducted throughout the course, using a 
variety of means that include the following: completion of assessments; constructive 
contributions to class discussions (whole-class as well as small-group); sharing of 
valuable, pertinent, and/or applicable ideas and experiences; and active participation in 
online interactions. It is expected that each participant will contribute to the academic 
quality of the course. 

Summative assessment includes the completion of weekly learning activities and 
assignments for which the participant will need to synthesize class content, apply it to his 
or her own practice, and complete a plan for implementing the major components of 
content and skill acquired during the course. 
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Course Outcome Correlations With INTASC Standards for Teachers 

 Course Outcomes 

Standard 1: Subject Matter 
 

 The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and can create learning 
experiences that make these aspects of subject matter meaningful for 
students. 

10 

Standard 2: Student Learning 
 

 The teacher understands how children and youth learn and develop, and 
can provide learning opportunities that support their intellectual, social 
and personal development. 

1, 4, 5, 6, 7, 8, 9, 10, 
11, 12, 13, 14, 15, 19, 

21 

Standard 3: Diverse Learners 
 

 The teacher understands how students differ in their approaches to 
learning and creates instructional opportunities that are adapted to 
diverse learners. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 
10, 11, 12, 13, 14, 15, 

19, 21 

Standard 4: Instructional Strategies 
 

 The teacher understands and uses a variety of instructional strategies to 
encourage students’ development of critical thinking, problem solving, 
and performance skills. 

7, 10 

Standard 5: Learning Environment 
 

 The teacher uses an understanding of individual and group motivation 
and behavior to create a learning environment that encourages positive 
social interaction, active engagement in learning, and self-motivation. 

1, 4, 5, 6, 7, 8, 9, 10, 
11, 12, 13, 14, 15, 19 

Standard 6: Communication 
 

 The teacher uses knowledge of effective verbal, nonverbal, and media 
communication techniques to foster active inquiry, collaboration, and 
supportive interaction in the classroom. 

4, 5, 6, 7, 8, 9, 10, 11, 
12, 13, 14, 15 

Standard 7: Planning Instruction 
 

 The teacher plans and manages instruction based upon knowledge of 
subject matter, students, the community, and curriculum goals. 

8, 10, 13, 14, 17 

Standard 8: Assessment 
 

 The teacher understands and uses formal and informal assessment 
strategies to evaluate and ensure the continuous intellectual, social and 
physical development of the learner. 

4, 6, 8, 9, 10, 11, 12, 
13, 14, 17 

Standard 9: Reflection and Professional Development 
 

 The teacher is a reflective practitioner who continually evaluates the 
effects of her/his choices and actions on others (students, parents, and 
other professionals in the learning community) and who actively seeks 
out opportunities to grow professionally. 

2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 12, 13, 14, 15, 16, 

17, 18, 19, 20, 21 

Standard 10: Collaboration, Ethics, and Relationships 
 

 The teacher fosters relationships with school colleagues, parents, and 
agencies in the larger community to support students’ learning and well-
being. 

16, 17, 18, 19, 21 

 
The Interstate New Teacher Assessment and the Support for Consortium (INTASC) standards were developed by the Council of the Chief 
State School Officers and member states. Copies may be downloaded from the Council’s website at http://www.ccsso.org. 
 
© Council of Chief State School Officers. (1992) Model standards for beginning teacher licensing, assessment, and development: A 
resource for state dialogue. Washington, DC: Author. http://www.ccsso.org/content/pdfs/corestrd.pdf.  
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Course Outcome Correlations With National Board for Professional Teaching 
(NBPTS) Propositions and Standards 

Proposition 1: Teachers are Committed to Students and Their Learning. Course Outcomes 

 NBCTs are dedicated to making knowledge accessible to all students. 
They believe all students can learn. 

19 

 They treat students equitably. They recognize the individual differences 
that distinguish their students from one another and they take account for 
these differences in their practice. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 
12, 13, 14, 15, 19, 20, 21 

 NBCTs understand how students develop and learn. 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 
14, 15, 19 

 They respect the cultural and family differences students bring to their 
classroom.  

16, 17, 19 

 They are concerned with their students’ self-concept, their motivation 
and the effects of learning on peer relationships.  

5, 6, 11 

 NBCTs are also concerned with the development of character and civic 
responsibility.  

 

Proposition 2: Teachers Know the Subjects They Teach and How to Teach 
Those Subjects to Students. 

 

 NBCTs have mastery over the subject(s) they teach. They have a deep 
understanding of the history, structure and real-world applications of the 
subject.  

20, 21 

 They have skill and experience in teaching it, and they are very familiar 
with the skills gaps and preconceptions students may bring to the subject. 

1, 2, 4, 6, 8, 9, 10, 11, 13, 
14, 15, 20, 21 

 They are able to use diverse instructional strategies to teach for 
understanding. 

8, 10, 20, 21 

Proposition 3: Teachers are Responsible for Managing and Monitoring 
Student Learning. 

 

 NBCTs deliver effective instruction. They move fluently through a range 
of instructional techniques, keeping students motivated, engaged and 
focused. 

8, 10, 11, 20, 21 

 They know how to engage students to ensure a disciplined learning 
environment, and how to organize instruction to meet instructional goals. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 12, 13, 14, 15, 19, 20, 21 

 NBCTs know how to assess the progress of individual students as well as 
the class as a whole. 

 

 They use multiple methods for measuring student growth and 
understanding, and they can clearly explain student performance to 
parents. 

16, 17 

Proposition 4: Teachers Think Systematically about Their Practice and 
Learn from Experience. 

 

 NBCTs model what it means to be an educated person – they read, they 
question, they create and they are willing to try new things. 

2, 20, 21 

 They are familiar with learning theories and instructional strategies and 
stay abreast of current issues in American education. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 12, 13, 14, 15, 19, 20, 21 

 They critically examine their practice on a regular basis to deepen 
knowledge, expand their repertoire of skills, and incorporate new 
findings into their practice. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 12, 13, 14, 15, 19, 20, 21 
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Proposition 5: Teachers are Members of Learning Communities. 
 

 NBCTs collaborate with others to improve student learning. 21 

 They are leaders and actively know how to seek and build partnerships 
with community groups and businesses. 

20, 21 

 They work with other professionals on instructional policy, curriculum 
development and staff development. 

20, 21 

 They can evaluate school progress and the allocation of resources in 
order to meet state and local education objectives. 

 

 They know how to work collaboratively with parents to engage them 
productively in the work of the school. 

16, 17 

 
Reprinted with permission from the National Board for Professional Teaching Standards, www.nbpts.org. All rights reserved. 

Classroom Management: Orchestrating a Community of Learners Online—Syllabus Updated September 2009 9



Bibliography 
 

Anderman, L. H., & Midgley, C. (1998). Motivation and middle school students (ERIC 
digest). Champaign, IL: ERIC Clearinghouse on Elementary and Early Childhood 
Education. (ERIC Document Reproduction Service No. ED421281)  

Baron, J. H. (2009). Orchestra. In World Book Online Reference Center. Retrieved March 
10, 2009, from http://photo.pds.org:5005/wb/Article?id=ar404740  

Barton, E. A. (2006). Bully prevention: Tips and strategies for school leaders and 
classroom teachers (2nd ed.). Thousand Oaks, CA: Corwin Press.  

Bluestein, J. (1997). 11 reasons to use boundaries. Retrieved March 31, 2009, from 
http://www.janebluestein.com/handouts/bound_reasons.html  

Bluestein, J. (2008). The win-win classroom: A fresh and positive look at classroom 
management. Thousand Oaks, CA: Corwin Press. 

Burns, M., Dimock, V., & Martinez, D. (2000, Winter). Action + reflection = learning. 
TAP into Learning 3(2), 1-2. Retrieved March 19, 2009, from 
http://www.sedl.org/pubs/tapinto/v3n2.pdf 

Burke, K. (2000). What to do with the kid who—: Developing cooperation, self-
discipline, and responsibility in the classroom (2nd ed.). Arlington Heights, IL: 
Skylight Professional Development. 

Cornell, J. (1999). Sharing nature with children. Nevada City, CA: Dawn. 

Covington, M. V., & Dray, E. (2001). The developmental course of achievement 
motivation: A need-based approach. In A. Wigfield & J. S. Eccles (Eds.), 
Development of achievement motivation (pp. 33–91). San Diego, CA: Academic 
Press. 

Deci, E. L., & Ryan, R. M. (2002). The paradox of achievement: The harder you push, 
the worse it gets. In J. Aronson (Ed.) Improving academic achievement: Impact 
of psychological factors on education (pp. 61-87). Orlando, 
FL: Academic Press. 

Downey, C. J., English, F. W., Steffy, B. E., Frase, L. E., & Poston, W. K. (2004). The 
three-minute classroom walk-through: Changing school supervisory practice one 
teacher at a time. Thousand Oaks, CA: Corwin Press. Retrieved online from 
http://books.google.com/books?id=j6oMnX_8WdYC&  

Gibbs, J. (1994). Tribes: A new way of learning together (4th ed.). Santa Rosa, CA: 
Center Source. 

Gimpel, G. A., & Holland, M. L. (2003). Emotional and behavioral problems of young 
children: Effective interventions in the preschool and kindergarten years. New 
York: Guilford Press. Retrieved March 24, 2009, from 
http://books.google.com/books?printsec=frontcover&id=usQAb3Y5V2EC 

Glasser, W. (1986). Control theory in the classroom. New York: Harper and Row. 

Glasser, W. (1994). Choice theory. New York: Harper and Row.  

Classroom Management: Orchestrating a Community of Learners Online—Syllabus Updated September 2009 10 



Good, T. L., & Brophy, J. E. (2007). Looking in classrooms (10th ed.). New York: Allyn 
& Bacon. 

Haggart, W. (2004). Discipline and learning styles: An educator's guide. Nevada City, 
CA: Performance Learning Systems.  

Harvey, V. S., & Retter, K. (2002). Variations by gender between children and 
adolescents on the four basic psychological needs. International Journal of 
Reality Therapy, 21(2), 33–36.  

Kohn, A. (1995, October-November). Discipline is the problem -- not the solution. 
Learning Magazine. Retrieved April 1, 2009, from 
http://www.alfiekohn.org/teaching/ditpnts.htm  

Kovalik, S. J. (2002, October/November). An extraordinary time: Teaching in the 21st 
century. Journal of Adventist Education, 34-37.  

MacKenzie, R. J. (1996). Setting limits in the classroom: How to move beyond the 
classroom dance of discipline. Rocklin, CA: Prima.  

Marshall, M. (2001). Promoting learning: The power of positivity, part 1. Retrieved 
March 4, 2009, from http://www.marvinmarshall.com/pdf/promoting_learning/ 
power_of_positivity_1.pdf  

Marshall, M. (2002, March). Rules vs. expectations. Retrieved March 31, 2009, from 
http://www.marvinmarshall.com/pdf/promoting_learning/rules-vs-
expectations.pdf 

Marshall, M. (2007, November 1). Classroom management vs. discipline. Discipline for 
smart people Weblog. Retrieved March 10, 2009, from 
http://disciplineforsmartpeople.com/classroom-management-discipline/  

Maslow, A. H. (1943). A theory of human motivation. In Classics in the History of 
Psychology. Retrieved March 10, 2009, from 
http://psychclassics.yorku.ca/Maslow/motivation.htm  

Mayer, G. R. (2002). Behavioral strategies to reduce school violence. Child & Family 
Behavior Therapy, 24(1–2), 83–100.  

McGrath, M. J. (2007). School bullying: Tools for avoiding harm and liability. Thousand 
Oaks, CA: Corwin Press.  

Nelsen, J., Lott, L., & Glenn, H. S. (1997). Positive discipline in the classroom (3rd ed). 
Rocklin, CA: Prima.  

Noushad, P. P. (2008, July 20). From teacher burnout to student burnout. (ERIC 
Document Reproduction Service No. ED502150)  

Osterman, K. F. (2000). Students’ need for belonging in the school community. Review of 
Educational Research, 70(3), 323–367.  

Patrick, H., Anderman, L. H., & Ryan, A. M. (2002). Social motivation and the 
classroom social environment. In C. Midgley (Ed.), Goals, goal structures, and 
patterns of adaptive learning (pp. 85–108). Mahwah, NJ: Lawrence Erlbaum.  

Classroom Management: Orchestrating a Community of Learners Online—Syllabus Updated September 2009 11



Classroom Management: Orchestrating a Community of Learners Online—Syllabus Updated September 2009 12 

Peterson, R. L., & Skiba, R. (2001). Creating school climates that prevent school 
violence. Clearing House, 74(3), 155–163.  

Purkey, W. W., & Strahan, D. B. (2002). Inviting positive classroom discipline. 
Westerville, OH: National Middle School Association.  

Roland, E. (2002). Bullying, depressive symptoms and suicidal thoughts. Educational 
Research, 44(1), 55–67.  

Seaward, B. L. (2009). Managing stress: Principles and strategies for health and well-
being (6th ed.). Sudbury, MA: Jones and Bartlett. Retrieved April 1, 2009, from 
http://books.google.com/books?id=ADv_IJwhYpQC&printsec=frontcover 

Sprick, R. S. (2006). Discipline in the secondary classroom: A positive approach to 
behavior management (2nd ed). San Francisco: Jossey-Bass. 

Stronge, J. H. (2002). Qualities of effective teachers. Alexandria, VA: Association for 
Supervision and Curriculum Development.  

Weinstein, C. S. (2002). Audio transcripts - Effective classroom management. Retrieved 
March 4, 2009, from http://www.itm-info.com/mvp2/images/mvp1audio.pdf  

Weinstein, C. S. (2006). Middle and secondary classroom management: Lessons from 
research and practice. New York: McGraw-Hill.  

Weinstein, C. S., & Mignano, Jr., A. (2007). Elementary classroom management: 
Lessons from research and practice. New York: McGraw-Hill.  

Wellbeing Lifestyles. (2001). Stress reduction and personal renewal. Retrieved April 1, 
2009, from http://www.wellbeinglifestyles.com/stress-quiz/index.html 

Wong, H. K., & Wong, R. T. (2004). The first days of school: How to be an effective 
teacher. Mountain View, CA: Henry K. Wong.  

Wragg, E. C. (2001). Class management in the secondary school (rev ed.). New York: 
RoutledgeFarmer. Retrieved February 26, 2009, from 
http://www.scribd.com/doc/10082056/Classroom-Managent  

Wuest, D. (1999). Are you with it? In PE Central, Learning Environment Articles. 
Retrieved March 17, 2009, from 
http://www.pecentral.org/climate/april99article.html  

Yazejian, N. M. (1999). The relationship between school identification and dropping out 
of school. Dissertation Abstracts International, 59(8-A), 2857.  

Yow, J. (2001). Teachers: A tribute to the enlightened, the exceptional, the 
extraordinary. Kansas City: Andrews McMeel.  

 

 


	Course Description
	Course Outcomes
	Required Text 
	Course Assessments and Links to Course Outcomes
	Instructional Methodology
	Grading Scale
	Performance Learning Systems’ Late Policy
	Performance Learning Systems’ Participant Drop Policy
	Performance Learning Systems’ Academic Integrity Policy
	Course Evaluation

