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Reading to Learn: Comprehension Instruction™ 
 
Course Description 
Reading to Learn: Comprehension Instruction is a Performance Learning Systems® 
course that provides educators with the expertise and tools teachers need to improve 
reading comprehension in students at all grade levels and in all subject areas. Through the 
accompanying course CD-ROM, participants will gain access to current research to seven 
scientifically based comprehension strategies derived from the National Reading Panel’s 
benchmark study. They will explore explicit classroom-based application examples of 
each strategy and apply each strategy to their own classroom or content areas. As 
participants come to understand the complex processes related to reading-comprehension 
success, they will increase their ability to guide students to interact purposefully with text 
and construct meaning, increasing not only their comprehension but also their motivation 
and achievement. 

Course Outcomes  
Upon completion of this class, the learner is expected to be able to 

1. Apply research-based instructional strategies to increase reading achievement for 
all learners. 

2. Recognize and apply the seven scientifically-based comprehension strategies 
identified by the National Reading Panel (comprehension monitoring, cooperative 
learning, graphic and semantic organizers, question answering, question 
generation, story structure, summarization). 

3. Explain the cognitive processes involved in constructing meaning from written 
text, especially schema theory, prior knowledge, and learner characteristics. 

4. Distinguish between comprehension tasks required for various types of reading 
(for pleasure, to acquire knowledge, to get the gist, to learn a procedure, to 
identify specific information, to solve a problem, and to relearn). 

5. Recognize the differences in the use and application of narrative and expository 
text strategies in the classroom. 

6. Explain how vocabulary knowledge affects comprehension. 
7. Design and implement a research based instructional plan to increase fluency in 

his/her classroom. 
8. Identify and apply explicit teaching techniques for comprehension-strategy 

instruction before, during, and after reading (direct explanation, modeling, guided 
practice, feedback, application). 

9. Discuss the role student engagement and motivation play in the reading process. 
10. Make use of informal-assessment opportunities (screening, diagnostic assessment, 

progress monitoring) that recognize individual students’ learning needs. 
11. Create an explicit, systematic, and supportive intervention plan to increase 

students’ reading comprehension. 
12. Assess personal practice in teaching reading comprehension, reflect and adjust 

accordingly by developing an individual professional growth plan. 
13. Use technology to research additional reading strategies and techniques. 
14. Generalize this course content to reflect how diverse populations within 

classrooms have their needs met. 
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Institutional Outcomes 
(To be listed here) 

Required Text 
Selected research articles, research summaries, and topical articles drawn from 
educational literature 

Reading to Learn: Comprehension Instruction. (2002) [CD-ROM]. Tallahassee, FL: 
Interactive Training Media. 

Topical Outline List of Concepts 

Processes:  
Introduction Reading as a constructive, active, strategic, and holistic process; 

the complex cognitive processes of comprehension; prerequisites 
for successful reading comprehension 

The Learner How readers construct meaning by connecting it to what they 
already know, the impact of prior knowledge, schema theory, the 
learners’ relationship to a text, learner characteristics that affect 
comprehension, characteristics of good and poor readers 

The Task How the reading task influences the approach needed, the 
purposeful nature of expert readers; reading with specific goals; 
common reading tasks: gaining pleasure, acquiring knowledge, 
getting the gist, following a procedure, finding specific 
information, solving a problem, overcoming a failure (rereading, 
etc.) 

The Text Characteristics of narrative text, characteristics of expository 
texts, text organization and its relation to reading comprehension, 
challenges faced by readers of either type of text, questions 
readers may ask themselves about a particular text to improve 
comprehension, text structure and implications for instruction 

Instruction:  

Text Issues Narrative text issues, narrative story elements, story grammar, 
effective instruction using the framework of story grammar, 
effective chain-of-events story analysis, the process of 
determining theme. Explicit strategies: Retelling Summary, 
DRTA (Directed Reading and Thinking Activity), Think-Pair-
Share, It Says–I Say, QAR (Question-Answer-Response), Think 
Alouds, Say Something, Facts-Questions-Responses 

Expository text issues, teaching students coherent-text structures 
(cause and effect, compare/contrast, etc.), signal words to identify 
specific organizational structures, practicing writing in various 
text structures, teaching strategies to understand poorly organized 
or very difficult texts, elements of external text-structure, 
elements of internal text structure, effective text structure 
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instruction. Explicit strategies: response cards, graphic 
organizers, and cooperative learning groups 

Vocabulary Issues Research indicators that vocabulary is a major factor in reading 
comprehension, the role of exposure to vocabulary through 
reading or hearing words in context, reading aloud, strategies to 
increase exposure and process vocabulary in multiple ways at all 
grade levels and in all subject areas, strategies for direct 
instruction (sequenced activities for teaching words to young 
children, activities that encourage children to interact with words, 
using words in context, asking children to create examples, 
maintaining vocabulary, applying previously learned words, 
teacher responses that further build word knowledge, reinforcing 
connections between words and meanings), conceptual approach. 
Explicit strategies: Quick Writes, Direct Instruction, Text Talk, 
Semantic Mapping, Semantic Feature Analysis, Possible 
Sentences, Concept-of-Definition Map, Compare and Contrast, 
K.I.M. Vocabulary Blocks, Questioning the Author, and the 
PAVE Procedure 

Practice Explicit teaching techniques for comprehension-strategy 
instruction (direct explanation, modeling, guided practice, 
feedback, application); reading fluency; framework for teaching 
reading comprehension before, during, and after reading; 
scaffolding; critical elements of effective comprehension 
instruction; building fluency; training parents to help; evaluating 
students’ fluency rates; three reading levels (independent, 
instructional, frustration); desirable fluency rates per grade level; 
passage reading to build fluency; oral reading fluency. Explicit 
strategies: fluency—Partner Repeated Readings, Phrase-Cued 
Texts; pre-reading—Anticipation Guide, KWL; during reading—
Mental Modeling, Comprehension Monitoring (CDIS coding, 
INSERT coding), Mental Imagery; after reading—Summary 
Writing, Graphic Organizers. Other approaches—Reciprocal 
Teaching, Questioning the Author, Transactional Strategy 
Instruction 

Engagement The connection between motivation and engagement, task-
mastery orientation, performance or ego orientation, guidelines 
for enhancing motivation in the classroom, how to help all 
students succeed at reading, special issues for middle- and high- 
school content-area teachers, motivating low-performing 
adolescent readers. Explicit strategies: Save the Last for Me and 
Problem/Solution T-Chart 

Assessment Formative vs. summative assessment, diagnosing to monitor and 
adjust instruction, informal-assessment tools (screening 
instruments, checklists, running records, reading inventories, 
observation), self-monitoring, formal assessments (norm-
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referenced and criterion-referenced), correlations between 
specific types of assessment and the five components of reading 
(phonological awareness, decoding/structural analysis, 
vocabulary, fluency, comprehension) 

Intervention Reading as a developmental process, characteristics of effective 
intervention, approaches to intervention based on developmental 
analysis and age level, creating a reading-assessment profile, 
case-study analysis 

 
Course Assessments and Links to Institutional Outcomes and Course Outcomes 
Throughout the course, the learner will be assessed and evaluated on the completion of 
the following assignments. There are 11 assessments in this course, for a total of 100 
points. 

  Points 
 

Correlations 
With 

Institutional 
Outcomes 

Correlations With 
Course Outcomes 

Assessment No. 1: Reflection Journal Questions 10  1, 2, 9, 12, 13, 14 

Assessment No. 2: Web Site Resources 10  1, 2 

Assessment No. 3: Building Schema 10  1, 3, 4 

Assessment No. 4: Narrative Text in Action 10  1, 5, 7, 8 

Assessment No. 5: Expository Text Structure  10  1, 5, 7, 8 

Assessment No. 6: “Taking Delight in Words” 6  1, 5, 7 

Assessment No. 7: Fluency 10  1, 7, 12, 14 

Assessment No. 8: Practice, Practice, Practice 8  5,6, 7, 8, 9, 10, 14 

Assessment No. 9: Engagement and Motivation 10  1, 7, 9, 12, 14 

Assessment No. 10: Implementation Plan for a 
Struggling Reader 

12  1, 4, 5, 6, 7, 8, 9, 
10, 11, 12, 14 

Assessment No. 11: Research Review 4  1, 2, 5, 6, 8, 9, 10, 
12, 14 

 Total 100   
 
Criteria specific to each assessment will be explained in conjunction with the 
instructional activities. 

Instructional Materials 
Instructors and learners will use instructor-generated materials, learner-generated 
materials, print resources, and Web-based resources to facilitate learning. 

Instructional Methodology 
The instructional methodology of this course focuses on developing, enhancing, and 
improving the instructional expertise and pedagogical knowledge base of practicing 
educators. Strategies include instructor presentation of new content through short 
lecturebursts, active construction of knowledge during hands-on practice and problem-
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solving, collaborative group work, personal reflection, in-class presentations and 
demonstrations, ad hoc and structured small-group or whole-class discussion, analysis of 
assigned reading, and application of course content and skills to participants’ individual 
grade levels, subject areas, and classrooms. 

Evaluation 
The evaluation of learner work will be based on the defined criteria for learner 
assessments, which will be processed with learners prior to their instructional activities 
and engagement with the student learning targets (outcomes). Grading is based solely on 
the evaluation of student learning targets and defined criteria for learner assessments. 

Formative assessment of learning outcomes is conducted throughout the course, using a 
variety of means that include the following: completion of assessments; constructive 
contributions to class discussions (whole-class as well as small-group); sharing of 
valuable, pertinent, and/or applicable ideas and experiences; involvement in the inductive 
process; interactive journal entries with written instructor feedback; critical or reflective 
responses to assigned readings; oral discussions in a whole-class or small-group setting; 
active participation and general attentiveness to the instructor and others. It is expected 
that each student will contribute to the academic quality of the course. 

Summative assessment includes the completion of a culminating assignment that requires 
the participant to synthesize class content, apply it to their specific teaching situation, and 
complete a reflective action plan for implementing the major components of content and 
skill acquired during the course. 

Grading Policy 
(To be listed here) 

Absence and Tardy Policy 
(To be listed here) 

Performance Learning Systems’ Academic Integrity Policy 
Performance Learning Systems expects absolute academic honesty and integrity from 
every course participant. The specific Academic Integrity and Honor Code Policies of our 
partner colleges and universities are embraced and enforced by PLS instructors. The 
following are considered to be serious violations: 

• Plagiarism: the use of another’s ideas, data, or words without proper 
acknowledgement. 

• Fabrication: the use of invented information or the falsification of research or other 
findings with the intent to deceive. 

• Collusion: improper collaboration with another in preparing assignments or 
projects. 

• Cheating: an act of deception by which a student misrepresents that he/she has 
mastered information on an academic exercise that he/she has not mastered. 

• Academic Misconduct: tampering with grades, or taking part in obtaining or 
distributing any part of student work that is not his/her own. 

Violation or suspected violation will be investigated and pursued according to specific 
college/university procedures. 
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Course Outcome Correlations With INTASC Standards for Teachers 
 Course Outcomes 

Standard 1: Content Pedagogy  
 The teacher understands the central concepts, tools of inquiry, and 

structures of the discipline he or she teaches and can create learning 
experiences that make these aspects of subject matter meaningful for 
students. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 
10, 11, 12, 13, 14 

Standard 2: Student Development  
 The teacher understands how children learn and develop, and can 

provide learning opportunities that support a child’s intellectual, social, 
and personal development. 

1, 7, 8, 10, 11, 13, 14 

Standard 3: Diverse Learners  
 The teacher understands how students differ in their approaches to 

learning and creates instructional opportunities that are adapted to 
diverse learners. 

1, 2, 4, 5, 6, 7, 8, 9, 10, 
11, 13, 14 

Standard 4: Multiple Instructional Strategies  
 The teacher understands and uses a variety of instructional strategies to 

encourage student development of critical thinking, problem solving, 
and performance skills. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 
10, 11, 12, 13, 14 

Standard 5: Motivation and Management  
 The teacher uses an understanding of individual and group motivation 

and behavior to create a learning environment that encourages positive 
social interaction, active engagement in learning, and self-motivation. 

1, 2, 7, 9, 10, 11, 13, 14 

Standard 6: Communication and Technology  
 The teacher uses knowledge of effective verbal, nonverbal, and media 

communication techniques to foster active inquiry, collaboration, and 
supportive interaction in the classroom. 

2, 4, 5, 7, 8, 9, 11, 13, 
14 

Standard 7: Planning  
 The teacher plans instruction based upon knowledge of subject matter, 

students, the community, and curriculum goals. 1, 2, 3, 4, 5, 6, 7, 8, 9, 
10, 11, 12, 13, 14 

Standard 8: Assessment  
 The teacher understands and uses formal and informal assessment 

strategies to evaluate and ensure the continuous intellectual, social, and 
physical development of the learner. 

1, 7, 8, 9, 10, 11, 14 

Standard 9: Reflective Practice; Professional Development  
 The teacher is a reflective practitioner who continually evaluates the 

effects of his or her choices and actions on others (students, parents, and 
other professionals in the learning community) and who actively seeks 
out opportunities to grow professionally. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 
10, 11, 12, 13, 14 

Standard 10: School and Community Involvement  
 The teacher fosters relationships with school colleagues, parents, and 

agencies in the larger community to support students’ learning and well-
being. 

1, 2, 7, 8, 9, 12 
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Course Outcome Correlations With National Board of Professional Teaching 
(NBPTS) Propositions and Standards 

Proposition 1: Educators Are Committed to Students and Their Learning. Course Outcomes 
1.1 Educators extend their mission beyond the development of the 

cognitive capacity of students. 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 

11, 12, 13, 14 
1.2 Educators recognize individual differences in their students and 

adjust their practice accordingly. 
1, 4, 5, 6, 7, 8, 9, 10, 11, 

12, 13, 14 
1.3 Educators have an understanding of how students develop and learn. 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 

11, 13, 14 
1.4 Educators treat students equitably. 1, 7, 8, 9, 10, 11, 12, 13, 14 

Proposition 2: Educators Know the Subjects They Teach and How to 
Teach Those Subjects to Students. 

 

2.1 Educators appreciate how knowledge in their subjects is created, 
organized, and linked to other disciplines. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11 

2.2 Educators command specialized knowledge of how to convey a 
subject to students. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 14 

2.3 Educators generate multiple paths to knowledge that engage 
students in learning. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 14 

Proposition 3: Educators Are Responsible for Managing and Monitoring 
Student Learning. 

 

3.1 Educators focus on principle objectives. 1, 2, 3, 4, 6, 7, 8, 9, 10, 11 
3.2 Educators orchestrate learning in group settings. 7, 8, 9, 10, 11, 13, 14 
3.3 Educators regularly assess student engagement. 7, 8, 9, 10, 11, 13, 14 
3.4 Educators call on multiple methods to meet goals. 7, 8, 9, 10, 11, 12, 13, 14 
3.5 Educators place a premium on student engagement. 7, 8, 9, 10, 11, 13, 14 

Proposition 4: Educators Think Systematically About Their Practice and 
Learn from Experience. 

 

4.1 Educators seek advice of others and draw on education research and 
scholarship to improve educational practice. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 12 

4.2 Educators continually make difficult choices that test educational 
judgment. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11 

Proposition 5: Educators Are Members of Learning Communities. 
 

5.1 Educators collaborate with the school community and other 
professionals. 

1, 2, 7, 12 

5.2 Educators use community resources effectively. 1, 2, 7, 12, 13 
5.3 Educators work collaboratively with parents. 12, 13, 14 

Proposition 6: Educators Use Technology to Facilitate Learning and 
Communication. 

 

6.1 Educators plan use of technology to promote student understanding, 
inquiry and problem solving. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 13 

6.2 Educators use technology to improve communication with students 
and parents. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 13, 14 

6.3 Educators incorporate technology in the management of student 
learning. 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 
11, 13, 14 
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