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	Name:  
	Date Due:  


Assessment No. 6: Creating Purpose — Design Template

Grade Level 
In order to have a fully developed plan for reaching and supporting students of diverse interests and readiness levels, you will complete Creating Purpose — Design Template by bringing it into this assignment (see pages 123 through 125). This template will help you maintain the integrity of your unit or theme learning targets while also responding to students of diverse levels of readiness, interest, and learning style. 

Direction:

Use the example on pages 273 through 275, “Creating Purpose — Design Template Example,” to complete the sections below. Design the template for manageable and reasonable interventions that address likely areas of difficulty without compromising essential learning targets for any learners. Include a reflection paragraph discussing how you will ascertain learner readiness.

Unit or Theme: 
•
Title and brief description of the unit or theme. 

•
Grade level and content area (if appropriate). 

Degree of Challenge: 
Address two or three of the following issues:

•
Learners’ prior knowledge and experience.

•
Differing levels of learner readiness (on-level, struggling, and highly able) in this class. 

•
Areas of challenge.

•
To what extent other learners know or have already mastered the material, concepts, or skills.

Content (“What” you want students to learn; review page 109): 
Address two or three of the following issues:

•
Student ability to relate to the content of the unit or theme.

•
Relevancy of the theme or unit to students.

•
Types of resources you use for the unit or theme.

•
Manageability of resources by diverse learners.

Process(es) (“How” students will make sense of the content; review page 109):
•
Strategies to engage learners in content while supporting their various learning profiles.

Product(s) (Evidence of learning; result; outcome of unit or theme; review page 109):
•
How learners demonstrate understanding and skill proficiency in this unit or theme. 

Write a reflection paragraph discussing how you will ascertain learner readiness. 

Creating Purpose — Design Template Example

We have created a template for developing a unit or theme in a way that creates purpose in your lessons. Here are examples of how you might fill out each section of the template.

Unit or Theme: 
•
Title and brief description of the unit or theme. 

•
Grade level and content area (if appropriate). 


Example:

Unit Title: Communication Through Technology


Description: Teaching students the importance of communication through technology 


Grade level and content area: fifth and sixth grades, language arts

Degree of Challenge: 
Address two or three of the following issues:

•
Learners’ prior knowledge and experience.

•
Differing levels of learner readiness (on-level, struggling, and 
highly able). 

•
Areas of challenge.

•
To what extent learners know or have already mastered the material, concepts, or skills.


Examples:

Learner’s prior knowledge and experience: Students have had multiple experiences with the writing process, appropriate publishing program(s), Internet and email usage, and basic keyboarding.


Levels of readiness: I’d anticipate that levels of readiness range from 3 to 10. I’ll gauge interest through an interest survey with questions like “How can you use technology?” and “How important is effective communication through technology?” 


Areas of Challenge: Self-limiting students may be challenged by the length of the assignment. In the past they have been asked to write only short paragraphs filling less than one page. Mastery-oriented learners, especially those who type quickly and communicate easily via the written word (Verbal-Linguistics), may finish earlier than others. Since this is an individual project, Interpersonal and Auditory students may need time together to discuss thoughts and ideas. 


Students’ current mastery: Some students have taken typing classes and surf the Internet faster than others. Some will know where to look for material right away, while others will need more time to explore. Students who already use email to communicate with friends and family may want to share those skills. 

Content (“What” you want students to learn; review page 109): 
Address two or three of the following issues:

•
Student ability to relate to content of the unit or theme.

•
Relevancy of the theme or unit to students.

•
Types of resources you use during the unit or theme.

•
Manageability of resources by diverse learners. 


Examples:

Student ability to relate to content of the unit or theme: I will 
begin the unit by showing examples from real life that most students will recognize. Examples are electronic advertisements showing a popular toy on sale for one weekend only and correspondence emailed between classmates regarding getting together to study for a test. 


Relevancy of the theme or unit to students: In the unit, I will have students work only on projects that they can use in real life — in and outside of school — such as how to verify the reliability of an Internet source and the importance of good spelling in an emailed letter. 


Resources use: Informal ongoing assessment would evidence use of writing process steps, use of Internet/email for resources, personal keyboarding skills, increasingly competent use of publishing program(s).


Manageability of resources: I have chosen to tier by interest level. Content is the writing process.

•
Tier One: Do Internet research and gather all graphics necessary. 

•
Tier Two: Use publishing program to show evidence of ability to import text and graphics to create final product. 

•
Tier Three: Show evidence of keyboarding and word processing program skills.

Process(es) (“How” students will make sense of the content; review page 109):
•
Strategies to engage learners in content while supporting their various learning profiles.


Example:

Working alone or in partners, individual or pair will [collaboratively] generate a one- to two-page document on a [jointly] selected topic. 


Days 1 and 2: Select topic, search Web, create preliminary map.


Days 3 and 4: Narrow and refine search, prune map, identify visuals.


Days 5 and 6: Begin draft, revise after peer review.


Days 7 and 8: Revise, edit after peer review.


Days 9 and 10: Using publishing program, enter report and augment with graphics.


Assignment supports all multiple intelligences with possible exceptions of Musical-Rhythmic and Bodily-Kinesthetic. Interpersonal will work in groups and share personal thoughts, Intrapersonal can express and support opinions and ideas, Logical-Mathematical can assist with outlining and constructing any charts, and Naturalist can help with any comparisons.


Assignment supports all four temperament styles. STs will enjoy having steps to follow and engaging in active participation, SFs can be part of a team and receive feedback, NTs will evaluate data and be challenged to explore, NFs can use creativity to organize work and may work on more than one facet of the project at once. 

Product(s) (Evidence of learning; result; outcome of unit or theme; review page 109):
•
How learners demonstrate understanding and skill proficiency in this unit or theme. 


Example:


Tiering for Product and by Readiness Level  

•
Tier One (below grade level): One page, two related graphics, three paragraphs (introduction, body, conclusion), purely factual information, two references.

•
Tier Two (on grade level): One to two pages, two to four related graphics, four paragraphs, three references, facts and some interpretation, cover page.

•
Tier Three (above grade level): Two pages; graphics that may include pictures and appropriate use of graphs, tables, etc.; five paragraphs, including facts, interpretation, summarization; effective vocabulary choice; varying sentence structure; sound grammar; variety of resources; cover page; creativity.
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